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My Flag. 





My Flag! my Flag! my dear old Flag! 
My Country’s and my own! 

For liberty and justice stands, 

Protects my church and home. 

All other flags are naught to me, 

To them I’ll not be true. 

My Flag, my Flag, shall always be 
The Red, the White, the Blue! 


My Flag! my Flag! my dear old Flag! 

My fathers’ and my own! 

May God uphold it evermore 

Against insidious foes! 

May every one of you with me 

Each day this vow renew: 

My Flag, my Flag, shall always be 

The Red, the White, the Blue! 
Red Bud, Ill. J. H. HarTenBercer. 
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Third Liberty Loan. 


(EprTor1aL Notre. — At the request of the Government we publish the 
following appeal. Our Government needs the loyal support of every citizen. 
In times of peace our Synod and its periodicals have ever admonished all 
our members to pray for the Government, to support its officers by obe- 
dience to the existing laws, payment of taxes, and conscientious participa- 
tion in its work according to each man’s privilege and opportunity. Now 
our country is at war, all its activities are intensified, its powers and its 
abilities are strained to the utmost, and it is calling upon its citizens to 
help. We now have an opportunity to demonstrate that we are sincere 
in our prayer for those who are in authority. Christians, heed the call 
of those to whom “ye must needs be subject, not only for wrath, but also 
for conscience’ sake.” Romans 13, 5.) 


March 16, 1918. 
To C Luss, SOCIETIES, ORGANIZATIONS, CHUCHES, ETC., OF THE 
UNITED STATES OF AMERICA: — 

In order to bring to a victorious conclusion this war for the 
honor and rights of America and for the freedom of the world, 
your Government is called upon to seek additional money, and for 
this purpose the Third Liberty Loan has been announced. 

The campaign for this Loan will open on the 6th of April, 
1918, the first anniversary of our entry into the war. 

Americans of foreign birth or extraction, individually as well 
as through their organizations, lodges, churches, etc., supported the 
former two Liberty Loans in a manner which was the source of 
deep gratification to me. 

I am certain that the Third Liberty Loan will again have 
their support, regardless of creed; sex, age, birthplace, or parentage. 

To make this Loan the desired success, organized and thor- 
oughly systematized efforts must be made. Therefore the enlist- 
ment of all organized bodies in the coming campaign for the 
Third Liberty Loan is of the utmost importance. I earnestly hope 
that the Government will receive this cooperation in unstinted 
measure. 

W. G. McAnoo, Secretary of the Treasury. 


—- +0. 
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Catechetical Lessons on Dr. Martin Luther’s 
Small Catechism. 


(Submitted for publication by request of the New Orleans 
Teachers’ Conference. ) 





20.. THE TENTH COMMANDMENT. 

Dear Children: —'To-day we shall consider the last of the 
Ten Commandments. We note here that the Tenth Commandment 
begins with the same words as the Ninth, “Thou shalt not covet,” 
but the objects which God forbids to covet in the Tenth Com- 
mandment are different from those in the Ninth. 


I. What God Forbids in the Tenth Commandment. 


Which is the Tenth Commandment? “Thou shalt not covet 
thy neighbor’s wife, nor his man-servant, nor his maid-servant, nor 
his cattle, nor anything that is thy neighbor’s.” 

What, then, does God also forbid in this commandment? He 
forbids coveting. 

What is meant by coveting something? It means to have 
a sinful desire for it. 

Which are the objects we should not covet according to the 
Tenth Commandment? They are our neighbor’s’ wife, his man- 
servant, his maid-servant, his cattle, or anything that is our 
neighbor’s. 

Which words show that there are still more objects which we 
should not covet than wife, servants, and cattle? The words, “nor 
anything that is thy neighbor's,” show this. 

What persons of the neighbor’s family, or employed in his 
business, should we also not covet? The husband, the son, the 
daughter, the bookkeeper, the clerk, etc. 

And what animals besides his cattle should we not covet? We 
should not covet his horses, sheep, poultry, etc. 

Why is it necessary for God to forbid us to covet what is our 
neighbor’s? Because we often have a sinful desire for that which 
God has given to others. 

What desire may readily arise when a man sees that his 
neighbor has faithful servants or fine horses, etc.? He may desire 
to get them. 

Surely, our hearts are full of selfishness and envy, begrudging 
others what they possess. Therefore, what does God forbid in the 
Tenth Commandment, according to Luther’s explanation? We 
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should “not estrange, force, or entice away from our neighbor his 
wife, servants, or cattle.” 

How, then, should we not get our neighbor’s wife, servants, 
or cattle? We should not estrange, force, or entice them away 
from him. 

To “estrange” them from him means to make them feel as 
strangers to him, so that they are ready to leave him and come 
to us. This is done when we persuade and lure them away from 
our neighbor. 

What, then, does it mean to estrange them from him? To 
make them feel as strangers to him. 

How is this done? When we persuade and lure them away 
from him. 

How, for example, did Absalom estrange the hearts of the men 
in Israel from King David? He slandered the king, and flattered 
the people. 

Moreover, we should also not “force” our neighbor’s wife, 
servants, or cattle away from him by urging him to part with them 
against his will. How are they forced away from him? By urging 
him to part with them against his will. 

This is done, for instance, when a young man marries a girl 
against the will of her father, and thereby forces the father to 
consent. to the marriage. 

Again, if our neighbor does not wish to sell his cattle or horses, 
to what should we not urge and press him? We should not urge 
him to sell them. 

What might we do thereby? We might force him to do so. 

In short, we should not “entice,’ or draw away from our 
neighbor, his wife, servants, or cattle. In which words is all this 
covetousness forbidden Rom. 13, 9? “Thou shalt not covet.” 


IT. What God Commands in the Tenth Commandment. 

On the other hand, what does God command in the Tenth 
Commandment according to Luther’s explanation? We should 
urge our neighbor’s wife and servants to stay and do their duty. - 

With whom should they stay and do their duty? They should 
stay with our neighbor and do their duty. 

Who in Potiphar’s house set a good example for us to follow? 
Joseph did. 

Whose evil desires did Joseph resist in the fear of God? He 
resisted the evil desires of Potiphar’s wife. 
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Thereby he reminded her of her duty. To whom was she to 
be faithful as a wife? She was to be faithful to her husband. 

To whom should the servants be urged to do their duty? 
They should do their duty to their masters. 

Thus St. Paul sent the servant Onesimus back to his master 
Philemon, from whom the servant had run away. 

What do we learn from these examples in regard to our 
neighbor’s wife and servants? That we should urge them to stay, 
and to do their duty. 


III. Of What We Are Particularly Reminded in These Last 
Commandments. 

Now, God wishes to remind us particularly of two things in 
the last commandments by saying, “Thou shalt not covet.” 

A. That Evil Lust is Truly Sin. 

What desires does God forbid in the last two commandments ? 
He forbids evil desires. 

What are evil desires also called? They are called the evil lust. 

What, then, is evil lust truly since God forbids it in two com- 
mandments? Evil lust is truly sin. 

- In whose sight is evil lust truly sin? It is truly sin in 
God’s sight. 

Hence, of what would God remind us particularly by for- 
bidding evil lust in the last two commandments? That evil lust 
is truly sin in God’s sight. 

Natural man does not know that evil lust is truly sin until 
he learns it from the Law. What does St. Paul say of evil lust 
Rom. 7,7? “I had not known lust, except the Law had said, Thou 
shalt not covet.” 

What had Paul not known of evil lust if the Law had not for- 
_ bidden it? He had not known that evil lust is truly sin. 

How many men have evil lust in their hearts? All men have 
evil lust in their hearts. 

What is said therefore of every man Jas. 1,14.15? “But 
every man is tempted when he is drawn away of his own lust and 
enticed. Then, when lust hath conceived, it bringeth forth sin; 
and sin, when it is finished, bringeth forth death.” 

So evil lust is in us by nature. And “when lust hath con- 
ceived,” that is, when we are willing to follow our evil desires, 
then this sinful lust brings forth sin in words and deeds. 
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What, therefore, is the source from which all evil words and 
deeds come? The source is evil lust. 

What, consequently, is all evil lust in God’s sight? It is in- 
deed and truly sin. 


B. That We Should be Perfectly Holy. 

But God would, in the last two commandments, remind us 
of something‘in addition to what we have just now learned. What 
desires should we not have at all in our hearts since God says, 
“Thou shalt not covet”? We should have no evil desires or evil 
lust whatever. 

What desires only should be in our hearts? Only holy de- 
sires should be in our hearts. 

Since all our desires should be without sin, what does God 
demand? He demands that we should be holy. 

In which Bible-passage does God say this expressly? “Ye 
shall be holy; for I, the Lord your God, am holy.” (Lev. 19, 2.) 

And the holiness which God demands of us should not be 
imperfect and incomplete. But in what degree should we be holy? 
We should be perfectly holy. 

What does Christ say, therefore, Matt.5,48? “Be ye there- 
fore perfect, even as your Father which is in heaven is perfect.” 

If we are to be perfectly holy, whom must we love above all 
things? We must love God above all things. 

How are we admonished to love God Ps. 37,4? “Delight 
thyself in the Lord; and He shall give thee the desires of thine 
heart.” 

What things do we love if we have only holy desires and love 
of God in our hearts? We love all things that are good. 

Now, to repeat: What is the first thing of which God would 
remind us in the last commandments? That evil lust is truly sin. 

And of what does God remind us secondly? That we should 
be perfectly holy. 

But where is there such a holy man on earth? There is none. 

No, indeed, there is none, and there never will be. Only One 
has fulfilled the whole Law, the God-man, Jesus Christ, and He 
fulfilled the Law for us, in-our place. Therefore, all who believe 
in Him are holy and righteous in God’s sight, for their sins are 
forgiven for Jesus’ sake. Amen. D. MErIBoum. 
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Wie hat fish cin Lehrer in Berufsfaden gu verhalten? 





Sm 37. Pjalm ermahut uns der HErr durd) den Viund feines 
Dieners David, da wir, ftatt wie die Gottlofen gu juden, da8 Gliid 
jelbjt 3u erjagen und 3u ertrogen, auf den SErrn hoffen, im Land 
bleiben und un redlic) nabren follen (B.3); da8 heift, wir jollen 
in dem Stand und Beruf bleiben, in den Gott uns gefest hat, und 
ihn nicht leichtfertig wedjeln in der Hoffnung, dak an einem andern 
Ort oder in einem andern Beruf unjer Leben ein genubreideres jein 
werde. Unjere Beit ijt eine Zeit deS Jagens und Rennens nach Geld 
und Gut lediglid gu dem Zwee, um die Gliicjeligfeiten diejer Welt 
ausfojten gu fornnen. Wir Lehrer haben diefes hoje VBeijpiel nicht nur 
taglid) vor Augen, jondern wir empfinden auch) in uns Neigungen, 
e8 ebenjo 3u.madjen wie jo viele andere Menjden. Unjer Herz ijt ja 
aud) ein trogig und verzagt Ding”, da$ leidt ungufrieden wird mit 
Dem, was un der Lehrerjtand bietet an irdijdhem Wobhljtand und 
Gli. Um irdijden Gewinnes willen hat fic) jon mander Lehrer 
verblenden [ajjen und einen andern Beruf ergriffen oder einen Beruf 
ant eine andere Gemeinde angenommen und ijt dadurd auf abjdiijjige 
Wege geraten. 

Dbwoh!l der HErr un mit den Worten: ,,Bleibe im Lande und 
nahre did) redlid)!“ ernjtlid) vor det Ungufriedenheit mit unjerm 
Stande und der [eicdhtfertigen Wanderlujt warnt, jo will er damit 
doc) nicht jagen, dak e$ immer gefabrlid) und unredt fei, wenn man 
in einem geiftlicken oder tweltliden Stand fteht, diejen mit einem 
andern Wirfungsfreis gu vertaufden. Wenn dem jo ware, fo diirfte 
cine Gemeinde iiberhaupt feinen Lehrer berufen, der bereits an einer 
Gemeinde fteht; und ein Lehrer diirfte aud dann nicht werhjeln, 
jelbjt wenn cin Wechjel entrweder der Gemeinde oder aber ihm jelber 
gum Segen gereidjen wiirde. Ser. 1, 7 fagt der SErr: ,,Du jolljt 
gehen, wobhin id) did) jende.“ CErbhalt dabher ein Lehrer einen Ruf vor 
einer Schweftergemeinde, fo joll er nicht einfad) jagen: Set mit 
Deinem Stande gufricden”, jondern er joll ernjtlich priifen, ob der 
HErr ihn an den Ort verjegen will oder nicht. CErfennt er da8 erjtere, 
dann foll er aud) getrojt den Wanderjtab ergreifen. 

Da mm Berufsjadhen jo manderlei Schrdierigfeiten und An- 
fedhtungen mit fid) bringen, jo fann e8 un$ nur dienlic) und heil- 
jam jein, wenn wir uns die Frage ftellen: Wie hat fid) ein Lehrer 
in Berufsfaden gu verhalten? Wir antworten: Ernjt, rubig, fried- 
fertig, glaubig. 

Ernjt jollen wir un$ in Berufsjaden verhalten, weil Gott es 
ijt, der den Beruf an uns ergehen lapt. Er fjagt dem Propheten 








168 Wie hat fic) cin Lehrer in Berufsfacden zu verhalten? 


Seremia und allen jeinen Dienern: ,,.Du jolljt gehen, wobin id did 
fende” (Ser.1,7); und er fagt ferner: Wo gween oder drei ver- 
fammelt find in meinem Namen, da bin id) mitten unter ibnen.“ 
Wer aljo in einer ordentliden Verfammiliung einer Gemeinde zum 
Diener ihrer Schule berufen. worden ijt, der joll daraus erfennen: 
&$ war Gottes Wille, daB der Ruf an mich gelangen follte. Wenn 
nun Gott mit einem Ruf bei un anflopft, jfollte un$ da nicht in 
eine ernfte Stimmung verfeben? Fragen wir dod) jdon einen Men- 
fen, der an unjere Viir flopft, nach jeinem Begebhr, wieviel mehr 
follten wir da nidt den HErrn der Kirche fragen: ,OErr, was ijt’s?” 
Dak wir jedem Ruf unter allen Umftanden folgen miiften, ijt freilic 
damit nidt gejagt. Cin Ruf fann aud nad Gottes weijem Rat 
etwas anderes beabjidtigen al$ unjere Verjegung; vielleicht will uns 
der HErr durch den Beruf einmal gum ernjtliden Naddenfen iiber 
unjere bi8herige UWmtstatigfeit bewegen. Wir find vielleidht ungu- 
frieden geworden mit unjerer Stelle; nun will er un8, indem er 
un8 die Verhaltniffe einer andern Gemeinde und Sule vor Augen 
fiihrt, erfennen Iafjen, daB wir feinen Grund Hatten, ungufrieden 3u 
fein. Cine folde Erfenntni3 wird un8 dann mit nenem Ptut und 
groperer Treue erfiillen, in unjerm Felde weiterzuarbeiten. 

Zummeilen aber gilt der Stuf mehr der Gemeinde al$ dem Lehrer. 
Dadurd fann Gott bewirfen, daB die Gemeinde die Arbeit ihres 
Nehrers beffer jdagen lernt, ihn beffer befoldet oder fonjt mandes 
tut, was fie fonjt unterlaffen hatte, menn der HErr fie nidt aufge- 
riittelt hatte. Vielleidht hangt aud) unfer Serz gu jehr an auferen 
Dingen, an der Gunjt der Leute ufiw., und durd) einen Ruf will uns 
Gott etwwa daran erinnern, daR wir ihm und nidt den Menjden 
dienen follen. Gottes Wege find ja wunderbar, und wenn wir ernft- 
lic) darauf adten, jo wird un8 da8 dazu dienen, dak wir mehr in 
unjerm Beruf geftarft werden. 

Gin ernfteS Verhalten in Berufsfaden ijt aud ndtig, damit wir 
davor bewabrt bleiben, den an un8 ergangenen Beruf entrweder leidht- 
fertig abgulehnen oder aber leidjtfertig angunehmen. Wird in einer 
Gemeindeverfammlung der Antrag geftellt, einen frither gefakten Be- 
felug durd einen neuen gu erjegen, fo mug der alte Bejdluk in 
Wiedererwwagung gezogen werden. €Ebenjo ijt e3 ndtig, den Beruf, 
der un an die Schule geftellt hat, in der wir bereits jabrelang ge- 
arbeitet haben, in Wiedererwagung 3u giehen, wenn ein neuer Beruf 
erfolgt. Yndem man nun Vergleicde anjtellt, wird e8 fic) um die 
sragen handeln, ob fic) die Schule in der Stadt oder auf dem Lande 
befindet, ob e8 eine gemifdte oder eine Rajfenidule ijt, fowie um 
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die Anzahl der Sciiler; ob e3 ein MiffionSgebiet ijt; ob Oppofition, 
Gefahren oder bejondere Sdhwierigfeiten vorhanden jind; welde Wn- 
forderungen gejtellt werden uf. €8 ijt da gu priifen, an welder 
Sule man die vom SHErrn verliehenen Gaben am bejten verwerten 
fann. ei folder Priifung wird e3 dann wohl aud offenbar werden, 
ob man an der gegentwartigen Gemeinde da8 Butrauen der Glieder 
geniegt, was gu einer gefegneten Amtsfiihrung gewif notig ijt. Es 
ift aud) nicht unredt, bejonder3 wenn man mit Nabhrungsforgen und 
Rrankfbheit in der Familie 3u fampfen hat, Klima, Wohnung und leib- 
fiche Verjorgung in BVetradt gu ziehen. Doch jollte dieje Erwmagung 
nidt allein den Ausjchlag geben. Cine ernjte, getwiffenbafte Priifung 
aller diefer Umitande wird un$ dann aud) die ndtige Freudigfeit 
und Gewikbeit geben, den Willen Gottes gu erfennen und danad) 3u 
handeln. 

Wenn uns die Berufsjade ein redhter Ernjft ijt, fo werden wir 
uns nicht blok mit unjerer eigenen Neigung und Meinung zufrieden 
geben, fintemal unjer alter Mdam in jolden Sadjen eine getwaltige 
Rolle fpielt, fondern wir werden aud) unfere Rollegen, die un$ nabe 
jtehen, und vor allem unfern Geelforger 3u Rate giehen, um aud) 
Deren Meinung gu Hiren. Das legtere ijt vor allen Dingen notig, 
weil unjer Amt ja ein Hilfsamt de$ Pajtors ijt. Decfen fich anderer 
Meinungen mit der unjrigen, um fo beffer, dann werden wir in un- 
ferm Urteil fiderer und getwijfer; find fie derfelben entgegen, jo fann 
das aud) nugbringend fein, indem wir dadurd) gendtigt werden, die 
Sade nicht einjeitig, fondern vielfeitig gu erwagen. Ehe man aber 
gum Entidluk fommt, muk die Gemeinde, in deren Dienjt man ftebt, 
ibr Urteil abgegeben haben. Bor verjammelter Gemeinde werden 
beide Berufe nach ibrer Widhtigfeit und Notwendigfeit befehen. 

Da wird der HSErr gewiplid feine VerheiRung erfiillen: Wo 
3iveen oder drei verjammelt find in meinem Namen, da bin ich mitten 
unter ihnen” und alles jo fiihren und leiten, daR wir feinen Willen 
erfernnen. Damit wir in Berufsjaden den redten Weg gehen und 
mit redtem GErnjt alles priifen mogen, ijt endlid) da8 allerndtigite 
Sti, dag wir bon Chrijto, dem HErrn der Rirdhe, im Gebet und 
Slehen uns Weisheit und Rat erbitten, denn er heift ja ,, Rat”. 

Mit einem ernften Verhalten jteht aud) ein ruhiges Ver- 
halten in enger Begiehung. Ein rubiges Verhalten ijt ja eine be- 
gehren8werte Tugend fiir jeden Menjden, fteht aber einem Lehrer 
befonder$ gut an, 3imal in Berufsjaden. Ruhe und Stille ijt ja 
das Gegentei! von Unruhe und Sturm. Cin unrubiges Verhalten 
ijt die Folge von Ungewikheit, Sweifel und Angjt. WUnrubhig und 
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aufgeregt wird man [eidt, wenn man jfeiner Sade nicht gewif ijt, 
nidt tweif, was man wablen foll, und was die Sufunft bringen 
wird. Da forgt und qualt man fid) ab, fteht auch in Gefabr, im 
Verfehr mit Gemeindegliedern die nétige Rube und Bejonnenheit 
gu verlieren und fic) gu Ausfpriiden bhinreigen ju lafjen, die der 
Berufsfade jchadlich werden fonnen. Da jfollen wir das Wort des 
Wpojtels behergigen, 1 Theff. 4, 11: ,Ringet danach, dak ibr ftille 
jeid!” und Sebr. 13, 9: ,,E8 ijt ein fdjtlid) Ding, dah das Hers 
fejt werde.“ 

Nun foll aber hiermit nicht gejagt fein, dak man iiberhaupt nicht 
von dem Beruf 3u Gemeindegliedern reden darf. Vian mag fogar 
das Gefprad im Verfehr mit Qaien darauf lenfen, um die Sadje be- 
fannt gu maden und um derjdiedene Meinungen 3u horen; dabei 
joll man aber die goldene Regel befolgen: ,,BViel Hiren und wenig 
darauf jagen.“ Unfere Meinungen, die wir namlich in jolden Fallen 
aupern, bleiben nidjt verborgen, und wie leidjt gefchieht e3, das iwir 
unjere Unjidten Gndern. Was ijt da3 dann fiir cin Ruhm, wenn 
wir heute gu einem jo und morgen gu einem andern anders reden? 
Muk das die Leute nicht vor den Kopf ftoken, wenn man fiir die 
neue Schule nur Lob, fiir die alte nur Tadel hat? Werden fie da- 
durd) nicht verlegt und in ihrem Herzen iibergeugt, der Lehrer habe 
jie jchon entichieden, darum fei eS nuglos, ihn gum Bleiben ju 
notigen? Wird dadurd nidt eine Priifung des Berufes von feiten 
der Gemeinde von vornherein unmodglid) gemadt ? 

Mande Lehrer moidten gerne gendtigt werden 3u bleiben, und 
aus Lob- und Ehrjudht ftellen fie fich jo, alS ob fie dem Beruf Folge 
leijten miipten. Solder Ebrgeisz mag fic) bitter rachen, indem einem 
jolchen wider alles Ermwarten eine friedlide Entlaffung juteil wird. 

Wird man von Nabhrungsjorgen beunrubhigt, jo fage man das 
gur redten Zeit und am redjten Ort, nicht aber benuge man den Be- 
ruf dazu und die Verlegenheit der Gemeinde, um fic) eine Gebalts- 
erhohung 3u erprefjfen. Sum ftiflen BVerhalten ermahnt uns der 
HErr Jef. 30, 5: Wenn ihr jtille bliebet, fo wiirde euch gebholfen; 
durd Stillejfein und Hoffen wiirdet ihr jtarf fein” und Bj. 62, 2: 
Meine Seele ijt ftille 3u Gott, der mir hilft.” 

3u beobachten ware aud ein rubiges Verhalten nach auken hin, 
indem man einen gu regen Briefwedjel vermeidet mit dem Bajtor, 
Lehrer oder fonjtigen Beamten der berufenden Gemeinde. Der be- 
rufenden Gemeinde muf freilid) jofort mitgetei[t werden, dah man 
ihren Beruf erhalten hat; aud) gegiemt eS fid, feinen Dank aus3u- 
ipredjen fiir da3 Bertrauen, da$ einem entgegengebracdht tvorden ift. 
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&s fann aud nicht jdaden, wenn man fic) iiber folche Dinge, die 
einem niet flar find, die nétige Aufflarung geben labt. Wan joll 
ja in einer iiberaus widtigen Sade urteilen, und das fann man 
nidt, wenn man nidt geniigend informiert ijt. Mur bleibe man, 
wenn man fid) weitere Snformation einholt, rubig und jadlid) und 
werde nict 3u enthufiajtifd, damit man nidt den Eindruct madt, 
al8 fei man geneigt, den Beruf angunehmen. Das fann gur Folge 
haben, daR die Berufsangelegenheit der betreffenden Gemeinde ver- 
idleppt wird, etiwa durch vergeblidje3 Wiederberufen, oder aber, dapR 
der betreffende Lehrer fclieklich dabin fommt, dafR er fic) verpflichtet 
fiiblt, den Beruf angunehmen. Folgt aber ein Lehrer einem Beruf, 
von weldjem er fich jelbjt fagen mus, es ift viel dabei ,,gemenjdelt” 
worden, fo wird ihm da8 fpater, wenn allerlei Widermwartigfeiten 
fommen, fdhtver auf Gerwiffen fallen und ibn bhindern, fein Wmt mit 
redjter Hreudigfeit auszuridten. 

Wn da8 rubige Verhalten reiht fic) gum dritten das fried- 
fertige Berbalten. riedfertig ijt das Gegenteil von 3zanfijd. 
Nichts ift dem Teufel Lieber als Zan f und Streit. Wieviel wird 
dod) dem Reid) Gottes gejdadet, der Gemeinde und der Schule Wb- 
brud) getan, wenn ein Lehrer mit feinen Rollegen, jeinem Paftor, ja 
mit der Gemeinde felbjt auf gejpanntem Fupe fteht! Bejteht nun 
ein fold) gefpanntes Verhaltnis, fo ijt da8 gewif ein Grund, der es 
wiinjdhenswert erjdeinen lat, dem Beruf Folge ju leijten. Gerwif, 
man arbeitet dort mit gréperer Luft und Freudigfeit, wo man auf 
den guten Willen der Leute redjnen darf, als dort, wo man Ddiejen 
guten Willen teilweije oder gang verloren hat. Aber man fei auch 
da vorficdtig! Dtan denfe nicht, man habe jeinen Unmut jo oft ver- 
jehlucen miiffen, nun aber habe man die Gelegenheit, fic) einmal frei 
ausgufpredjen, ofne die iiblen Solgen fiirdhten 3u miiffen. ,,Selig 
find die Friedfertigen; denn fie werden Gottes Kinder heipen.“ Jit 
ein gejpanntes Verhaltni3 der Grund, meswegen man in einen neuen 
Wirfungsfreis eintreten modhte, jo bitte man die Gemeinde um eine 
friedlide Entlaffung, ohne einen Srwift 3u entfaden. Unjer Lebens- 
amect ijt ja nicht der, uns fiir empfangene oder vermeintlice Un- 
billigfeiten gu raden, jondern die Rirde, den Leib Chrijti, erbauen 
3u helfen. 

&$ mag vorfommen, dap der eine oder der andere groke Luft 
verjpiirt, dem an ihn ergangenen Beruf Folge gu leijten, nur findet er 
feinen redjten Grund, eine Entlajfung 3u bewirfen; da gejdieht e3 
ueilen, dah er im Ttbermut durd) 3u hohe WAnforderungen eine 
Wternative jtellt. Er jagt etwa: Wenn die Gemeinde ein neues 
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Haus baut oder da8 alte vollftindig modern einridtet, meinen Ge- 
halt auf fo und fo viel erhibt, die Schule befjer einridtet, eine Pfeifen- 
orgel angufdatfen verfpridt gu jo und fo viel, moddhte ich mich bewegen 
faffen gu bleiben, fonft fiihle id) mid) verbunden, den Beruf angu- 
nehmen. Dadurd) werden aber die Leute gereizt. Sie verlieren das 
Vertrauen 3u einem foldjen Lehrer, ja oft gu der gangen Schuljade. 
Eine Entlaffung wird dann gewif folgen, aber e8 wird feine fried- 
licje fein, weil eben da8 Berhalten de3 Lehrers fein friedlidjes war. 

Sn einem andern Fall migen aber geniigend Griinde vorliegen, 
dak der Rehrer fiir feine Perfon von der Gottlicdfeit de3 Berufes 
iiberzeugt ijt, aber die Gemeinde lagt diefelben nidt gelten, lapt fic 
aud) nicht iibergeugen. Was joll der Rehrer dann tun? Wud) dann 
ijt e8 befjer, wenn er friedfertig ijt, nicht auf feinem Ropf beftebt, 
fic) dem Willen und Wunjd der Gemeinde fiigt und ihn alS Gottes 
Willen erfennt oder aber, wenn er da8 nidt. fann, fid) Bedenksgeit 
erbittet. Behalt er wabhrend der Zeit ein feftes GSerg und teilt er 
der Gemeinde folches mit, jo wird fie fdhlieplid) aud) Gottes Willen 
erfennen und ihm eine friedlide CEntlaffung gewabren. Um fid 
friedfertig verhalten gu fonnen, gilt e8 beten: 

Gib, dak ich rede ftets, 
Womit id fann beftehen; 
Lah fein unniigkes Wort 
Aus meinem Munde gehen! 

Sum Slug nod etwas iiber d08 glaubige Berbalten. 
Glaubig verhalt man fich, wenn man fid) durd die BVerufsfade nidt 
in Furdt und Sorge jegen, fic) auch von jeinem Hleijde nidt ver- 
zagt maden lapt. Wir erhalten gutveilen Verufe, durd) die un8 an- 
genehmere BVerhaltnijje winfen: bequemere3 eben, leichtere WArbeit 
und beffere Befoldbung. Weil aber der Veruf, an dem wir ftehen, 
widtiger ijt, und wir aud davon iibergeugt find, dak e8 ndtig ift, 
gu bleiben, fo follen wir getroft auf dieje irdijden BVorteile ohne 
Murren vergzidhten und mit glaubigem Herzen defjen gewif fein, 
dak Gott un$ auch durd) geringere Mtittel und Verhaltnijfe gufrieden 
und gliiclic) madjen fann. 

€& fann aber auch ein umgefehrter Fall vorfommen. Wir 
fonnen namlid aud) einen Beruf erhalten, von dem wir fagen miiffen, 
er ijt wichtiger; weil fic) aber darin fo mande Sdwierigfeiten finden, 
fo Iafjen wir un davon leicht anfedhten und von unferm Fleijd ver- 
gagt madjen, wie einjt Mtofes, alS der HErr ihn berief, die Kinder 
SSrael aus der Rnedtidaft Pharaos gu befreien. Bezeugt uns Gott 
durd andere, die wir um Rat gefragt haben, dah wir tiidjtig find, 
die jdjwierige und verantwortungsvolle Stelle 3u itbernehmen, und 
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dak wir den Anforderungen mit Gottes Hilfe geniigen fonnen, fo 
follen wir mit glaubigem Sergen, im Vertrauen auf Gott willig und 
bereit fein, der berufenden Gemeinde gu dienen. 

Das glaubige Herz jpridt: 


Wie Gott mic fiihrt, fo will id) gehn, Wie Gott mich fiihet, fo bin ich ftill 
Obn’ alles Cigenwahlen; Und folge feinem Leiten, , 
Gefchieht, was er mir auserjehn, Obgleich im Fleifd mein Eigenwill’ 
Wird’s mir an feinem febhlen. Will Hfters widerftreiten. 

Wie er mich fiihrt, fo geh’ id) mit Wie Gott mich fiihrt, bin ich bereit, 
Und folge willig Schritt fitr Schritt An Zeit und auch in Ewigfeit 

In ‘findlidem Vertrauen. Stet feinen Schlup gu ehren. 


H. %. ©. Miller. 


oe 





Suggestions for Teaching Elementary Geography. 


By R. H. Wuitseck, University of Wisconsin, Madison. 





It is extremely doubtful if an agreement could be reached, 
even among geographers themselves, concerning the kind of geo- 
graphical knowledge or training that is of most value. But there 
should be no difficulty in determining, in the main, what kind 
of knowledge is most distinctively geographical, and hence is the 
particular responsibility of geography. There is no doubt about 
the kind of material that occupies the middle of the field of 
geography, but no man living would attempt to say where the 
outer limits of this field lie. 


KNOWLEDGE OF LOCATION. 
Knowledge of the location of continents, oceans, countries, 
cities, important rivers, lakes, arms of the ocean, islands, and 
the various features of the land, is distinctively the province of 
geography. Such knowledge is almost wholly obtained by work- 
ing with maps. Map studies are the most fundamental and dis- 
tinctive phase of school geography. Aside from a limited amount 
of map knowledge supplied in connection with history, geography 
is the one and only study which we can hold strictly responsible 
for equipping students with map knowledge. Here is one clear 
and undeniable responsibility of geography, and every geography 
teacher should say to himself: “I accept this responsibility, and 
I will make it my business to meet it.” 
Now immediately arises the need of a caution, lest place- 
geography assume an undue prominence, and we go to extremes 
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as did the majority of teachers a generation ago. The mistake that 
brought the geography of that period into disrepute was undis- 
criminating emphasis upon place-geography; far too many places 
were located. One of the important steps in the teaching of place- 
geography is the selection of the list of places and geographical 
features which are worthy of mention, and the much smaller 
list of those that deserve emphasis and review. Every teacher 
should have his list of minimum essentials in place-geography, 
either a list carefully prepared by a committee, or, in the absence 
of that, one prepared by himself. The new courses of study 
recently issued by several cities (for example, Detroit and Minne- 
apolis) give such lists. One was also published in the Journal of 
Geography in May, 1917, a copy of which list can be secured 
for a three-cent stamp.* 

Now, since the most distinctive responsibility of school geog- 
raphy is to equip pupils with a reasonable knowledge of location 
through map studies, and since the achievement of this in a sane 
and balanced way requires the preparation of an approved list 
of places and geographical features, it necessarily follows that 
the compiling of such a list for each grade and each city is one 
of the first steps toward securing more satisfactory results in 
school geography. 


ELEMENTARY GEOGRAPHICAL IDEAS. 

Very early in the study of geography pupils begin to need 
a knowledge of certain words which in an elementary way belong 
to the vocabulary of geography. Some of these are not exclusively 
geographical, but the teacher will do well to be sure that they 
are understood as fast as a need for them develops. The follow- 
ing list is offered as a suggestion; each teacher will wish to 
modify it somewhat. Most of these terms will be acquired during 
the first year of actual geography study, usually in the fourth 
grade. Formal definitions are not needed; an understanding of 
the meaning of the terms, and the ability to use them correctly, 
are the ends to be sought: — 

Right, left, up, down, north, south, east, west, the semicardinal 
points, earth, air, sky, atmosphere, soil, wind, land, sea, cloud, 
dew, fog, a gas, a liquid, a solid, heat, cold, temperature, ther- 
mometer, hour, day, week, month, year, decade, century, sunrise, 
sunset, new moon, full moon; village, city, town, township, county, 


* Address Journal of Geography, University of Wisconsin, Madison, Wis. 
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state, nation, creek, river, lake, bay, strait, sea, gulf, ocean, harbor, 
port, hill, valley, slope, mountain peak, mountain range, mountain 
pass, island, peninsula, isthmus, cape, plain, continent, shore, and 
such local features as can be shown; axis, poles, equator, parallels, 
meridians, latitude, longitude, prime meridian. 


Homer GEOGRAPHY AND. THE GEOGRAPHY OF DisTANT LANDS. 


Our courses of study usually start geography with so-called 
home geography. The practise is based upon sound pedagogy, 
in that it utilizes the geographical materials and opportunities at 
hand, and affords the advantage of studying real things rather 
than studying about them. Yet, if the first year of geography 
were confined to home geography, it would prove a dull and dis- 
appointing year. Parallel with it must go quite the opposite kind 
of geography —a study of remote and strange peoples and their 
lands. There is scarcely a child interest that is deeper than this 
interest in peoples beyond the sea — people who live in tents and 
ride on camels; people who wear wooden shoes, or who drive dog- 
teams, or hunt with bows and arrows. There is a fascination in 
hearing about the people of China, Japan, India, Arabia, or 
Mexico; in fact, about any people whose mode of life is strange 
and hence quite wonderful. 

Next to children’s interest in people across the sea is their 
interest in knowing where things which they eat, use, wear, or 
possess come from; how they are obtained or produced, and how 
they reach us; this applies especially to thirgs which come from 
far-away lands. 

One of the most effective ways of leading up to the study of 
any country is through a study of some familiar thing that has 
come from that country. The more fully teachers can make 
geographical knowledge a means of explaining things that the 
children have a natural interest in, the more eagerly will chil- 
dren seize that information. The whole geography of the Sahara 
can be gathered around the story of a box of dates: the long 
sea-trip from the Mediterranean, the caravan journey across the 
desert, the palm-groves of the oasis, the dry and thirsty land with 
its terrible sand-storms, the great value of water, the wonderful 
adaptation of the camel, the robber tribes and their desert code 
of honor, —all these are inherently interesting. 

The story of a banana carries us in a fruit-steamer south- 
ward into the tropics, to a plantation in Jamaica or Costa Rica, or 
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Colombia, to lands where snow never falls, and even a frost is 
unknown, where the trade-winds blow, where dawn and twilight 
are very short, and the longest day or night is but little longer 
than the shortest. 

A lead pencil leads us to the graphite mines and rubber planta- 
tions of Ceylon; a silk ribbon, to the mulberry groves and the 
bamboo houses of Japan; a cork, to the cork-oak forests of Spain 
or Morocco; a cube of sugar, to the plantations of Cuba; a bar of 
chocolate, to Ecuador, and so on. Every one of these journeys 
calls the map into use; ideas of distance are acquired, and climatic 
belts assume significance. Most of this geographical knowledge 
is greeted with a welcome because it explains things in which 
people are interested. Thus geography takes on an aspect of use- 
fulness in the child’s world. In the language of the pedagog, 
“this sort of knowledge functions in the child’s life.” 

European countries possibly are not quite so interesting as 
many other foreign countries, largely because the people are more 
like ourselves, live much as we do, and produce the same things 
that we do. One method of approach to European countries is 
through finding out the various countries represented by the fami- 
lies of the children. It is not unusual in an American city school 
to find children representing a dozen foreign countries. Some 
children can supply information gathered from parents, telling 
of life in Italy, or Hungary, or Scotland, or Ireland; telling of the 
journey to America, and other matters, all of which contributes 
to making geographical studies realistic. The purely bookish 
quality is removed, and maps become useful things. 

Such a procedure requires that the teacher have a plan for 
finally rounding up the knowledge which has been thus gained 
in a more or less systematic way. In fact, the text-book is a neces- 
sary supplement to be used parallel with the studies suggested above. 

While the ultimate object of geography teaching is to help 
in producing an enlightened citizenship, the immediate aim is to 
make people intelligent about the lands and peoples of the earth, 
and to implant’an abiding interest in these lands and peoples, 
an interest which will reach beyond schooldays. 


ACQUIRING A SENSE OF THE CoMMON UNITS oF DISTANCE: 


Ideas of size and of distance as well as of location are an 
essential part of early geographical studies. There is a difference 
between knowing distance (for example, that Chicago is 1,000 
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miles from Boston) and sensing distance. The latter can be 
achieved by children for short distances only, and even this re- 
stricted sensing of distance must be achieved by gradual steps. 
This is as much an exercise in arithmetic as in geography, and is 
usually done in an arithmetic class. 


1. Learn (by measuring) the size of the classroom — length 
and width and height, in feet. 

2. Learn the length of the frontage of the school-grounds on 
the street, in feet. 

3. Learn the length of the block in which the school is located 
(in feet, yards, and fractions of a mile). 

4. Select convenient points one mile from school (with school 
as center and with a radius of one mile, draw a circle on a map 
of the city or village). Most of the pupils will find it convenient 
to walk this distance, timing themselves. 

5. Learn the distance between certain selected points in the 
city or outside; if possible, points with which most of the pupils 
are familiar. In rural districts, rods and acres will also be 
employed. 

There is an obvious value in knowing certain distances as 
a means of better appreciating other distances which are fre- 
quently mentioned both in and out of the geography class. For 
instance, a thousand-mile railway journey is mentioned; if the 
pupil knows that the distance across his State is 200 miles, he can 
appreciate that a thousand-mile journey is equivalent to crossing 
five States like his own. The ability to understand distances is 
helped by having in mind some familiar distance as a measuring 
stick, such as the width of a State or the distance between two 
familiar cities. It helps a little to know that Boston is about as 
far from Washington, or Chicago from Buffalo, as Berlin is from 
Paris. 

6. Know the distance in miles from the home city or village 
to a few near-by places. 

7. Know the length and breadth of the home State. 

8. Know the area of the home State in square miles. 

9. Know the speed of an ordinary passenger train (say 30 miles 
an hour) and of an express train (say 40 to 50 miles an hour). 

10. Know the train-time required to cross the home State (use 
actual time-tables). 

12 
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11. Know the distance and train-time between the home city 
and the largest city in the region, say New York, Chicago, or 
Denver. 

12. It is worth knowing that it is about 1,000 miles by rail- 
road between Boston and Chicago, between Chicago and Denver, 
and between Denver and San Francisco (4 or 5 days between 
Atlantic coast cities and Pacific coast cities). 

13. It is worth knowing that the sailing distance between 
New York and England is about 3,000 miles (same as railroad 
distance between New York and San Francisco) and 5 or 6 days 
by fast steamer; and from San Francisco or Seattle to Japan, 
about twice the distance. ; 

There are a few other numerical facts that may be known 
with profit, such as: 

14. The number of pupils in the room and in the school; the 
population of the home city, State, and the United States (always 
in round numbers). 

15. The diameter and circumference of the earth. 

16. Perhaps the moon’s distance from the earth (not quite 
¥, million miles) and the sun’s distance (nearly 400 times the 
moon’s distance). 

These are, of course, not all to be learned at once, but the 
first ten will be learned during the first year of geography (fourth 
grade) and the remaining ones later. 


Dorna As WELL AS LEARNING. 


A fundamental trait of childhood is the love of making things, 
and doing things, and collecting things. This trait is so deep- 
seated and so universal that it would be inexcusable not to make 
use of it if it can be turned to advantage, as it can be in geography. 
Map-drawing and sketching, filling in outline maps, locating cities 
upon the outline maps, and coloring maps, may all be profitable 
activities when purposefully directed by the teacher. They are 
not mere busy-work; they may be just as productive of educational 
results as any part of the school-work. This leads to one of the 
most distinctive types of work in schopl geography: 


THe Usinc AND MAKING OF Maps. 


No phase of school geography gives more permanent results 
than working with maps. Facts which we work out with effort. 
even though the effort is slight, are thereby impressed more last- 
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ingly. Moreover, by studying maps, map pictures become impressed 
upon the mind; and they prove to be about the most valuable 
legacy we get from school geography. 

When we read or think of the Suez Canal or of New Zealand, 
for example, what mental picture, if any, arises? Not a picture 
of the Suez Canal itself, which we have never seen, but a recalled 
picture or map of it. When we pause to think of New Zealand, 
what do we see? It is a map of New Zealand. Perhaps you live 
in Massachusetts, or Illinois, or California; yet when you picture 
your State as a whole, you picture it as the map shows it. The 
mind can picture the -Palisades, or Niagara, or the capitol at 
Washington, if you have seen them, but no one ever saw a state 
or country in its entirety, and so he cannot call up a mental pic- 
ture of it; but he can call into consciousness a map-picture of it. 
So must it be with all geographical areas of large size. 


MaAPp-SKETCHING. 

Effective geography-teaching calls not only for map-study, 
but also for map-sketching and map-drawing. Text-books usually 
provide map-questions. The teacher may use these or not as 
he sees fit; but to slight map-questions is a mistake. Any pupil 
who has completed the study of South America, for example, 
should be able to sketch quickly the outline of the continent, 
sketch in the three main river systems, show the relative positions 
of the different countries, locate about ten of the principal cities, 
and show the situation of such important regions as the coffee 
,belt of Brazil and the nitrate lands of Chile. Africa is easy to 
outline; its four large rivers should be known; Egypt and the 
other Mediterranean countries, the pyramids, the Assuan dam, 
Cairo, Alexandria, Cape Town, Victoria Falls, and a few other 
places and natural features should be placed upon the map (from 
memory) with a fair degree of accuracy. Asia is difficult and 
possibly not entitled to the amount of drill that would be required 
to enable pupils to sketch it from memory. 

North America and Europe are not easy to sketch, but they 
are of such importance that the practise necessary to enable pupils 
to draw recognizable maps of them is warranted. In the case 
of North America the sketch map should show the position of 
the Mexican boundary, the Great Lakes, the St. Lawrence River, 
and the rest of the Canadian boundary; the Mississippi, Mis- 
souri, and Ohio rivers; the Columbia, the Colorado, and the 
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Arkansas; the Hudson, Delaware, and the James; the position 
of Alaska, Cuba, Porto Rico, and the Panama Canal. Such a map 
may not be accurate enough to locate cities upon; for this purpose 
it usually is better to use the printed outline maps if they can 
be had. On these, pupils ought to be able to locate at least thirty 
important cities.* In addition, a few locally prominent cities in 
the home State and in neighboring States may properly be in- 
cluded. 


Europe is the most difficult to draw. Before attempting to | 
sketch it from memory, considerable practise is necessary, with the 
printed map as a guide. On the map thus sketched, the pupil 
should be able to locate approximately the boundaries of the 
several countries, to name the principal coast waters, and to locate 
the Thames, Seine, Rhine, Danube, and the Volga. For drill in 
placing cities the printed outline map is desirable.+ 


Map-drawing. There exists some difference of opinion among 
teachers regarding the value of drawing maps with painstaking 
care. Some good teachers do not believe in the practise at all; 
others approve of a small amount of such work, and a few believe 
in it heartily. As a boy in school I did a great deal of map- 
drawing, both with and without constructing a net of parallels 
and meridians. My deliberate opinion is that I profited by the 
practise; it was thoroughly enjoyable, and I am still convinced 
that it paid. Undoubtedly the amount of time to be devoted to 
careful map-drawing should not be large, but there seems good 
reason for recommending that a few maps be drawn to the very 
best of the pupil’s ability, maps in which he takes a just pride 
when they are finished. We must not lose sight of the fact that 
pupils find a genuine mental exhilaration in doing a good piece 
of hand-work. It is a form of self-expression which is often 
a means of materially strengthening the interest of certain pupils 
in geographical study. — Journal of Geography, 


* Suggested list: Boston, New York, Philadelphia, Baltimore, Wash- 
ington, Richmond, New Orleans, Cincinnati, Pittsburgh, Cleveland, Buffalo, 
Detroit, Chicago, Milwaukee, St. Paul, Minneapolis, St. Louis, Kansas City, 
Denver, Salt Lake City, Seattle, San Francisco, Los Angeles, Toronto, Mon- 
treal, Quebec, Winnipeg, Vancouver, Vera Cruz, Mexico, and Havana. 


+ Suggested list of European cities: Liverpool, London, Paris, Mar- 
seilles, Madrid, Lisbon, Genoa, Rome, Venice, Budapest, Athens, Constan- 
tinople, Vienna, Berlin, Hamburg, Rotterdam, Antwerp, Petrograd, and 
Moscow. A longer list would not be unreasonable. 
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Would Eliminate Parochial Schools. 





In a recent letter to the editor of one of our daily papers 
the following was set forth: — 

“Those who founded this nation repudiated autocracy in all 
its forms. Their spirit of democracy finds expression in the 
Declaration of Independence and the Federal Constitution. ‘We, 
the people of the United States,’ are the rock upon which this nation 
is founded; and upon that rock must we build if the structure is 
to be completed and the people attain the freedom and individual 
development dreamed of by those patriots and promoted by their 
sacrifices. We, the people, have ordained and established a State 
separate from the Church, to the end that the churches may be 
alike free from dictation and persecution. We recognize and re- 
spect the religious opinions of every soul, granting special privileges 
to none and protection to all. And adherence to these principles 
has madé the United States great among nations. But so high 
an ideal can be realized only through intelligent citizenship, through 
education in our public schools, wholly free from sectarian control, 
unprejudiced by partisan teaching. The foundation of Americanism 
and true Christianity lies in the free public school system instead 
of the parochial. Government is a civil, not a religious institution. 
To set the authority of religion over the individual citizen is 
equally disastrous with setting the authority of State over the 
individual conscience.” - 

The intent of such utterances is obvious. They would ad- 
vocate that all parochial schools be abolished, and that the Govern- 
ment should take entire control of all the children of the nation 
in religious as well as secular education. While it is conceded in 
this letter that our democracy recognizes the complete separation 
of State and Church, and while it is further emphasized that we 
American citizens “recognize and respect the religious opinions of 
every soul, granting special privileges to none and protection to 
all,” yet it is stated here that “so high an ideal can be realized only 
through intelligent citizenship, through education in our public 
schools, wholly free from sectarian control, unprejudiced by partisan 
teaching.” And this is based on the assumption that “the founda- 
tion of Americanism and true Christianity lies in the free public 
school system instead of the parochial.” 

A more confusing statement of how such high ideal of Ameri- 
canism as referred to here can be realized and attained is hardly 
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imaginable; nor can one imagine how the foundation of Ameri- 
canism and true Christianity lies in the public school system. 
And we might well pass over the matter as too absurd and too 
contradictory in itself as to take cognizance of it, if it were not for 
the fact that the thought expressed in this letter reflects the senti- 
ments so rampant in our days. 

It is the-same hostile spirit which has always been agitating 
to abolish the denominational schools. Years ago a bill arousing 
nation-wide attention was pending before the United States Senate 
— the so-called Blair Educational Amendment bill. It proposed 
to amend the National Constitution so that it shall empower Con- 
gress to enforce upon all the teaching of the Christian religion, 
and its object was to open the way for the national power to elimi- 
nate all parochial schools, and to take total control of religious as 
well as secular education of the children of our nation. 

In support of this bill Senator Blair said in*part at the time: 
“Two great institutions in our society undertake to control the 
education of the child. The public school system undertakes to 
give universal education, and aims to impart that training and to 
convey that kind and degree of knowledge which shall insure ab- 
solute freedom of action to the individual in all the affairs of public 
and private life which are the subject of voluntary control, and to 
secure right action by the influence of intelligence and upright 
motives.... The other great system of education seeks to control 
the whole course of the subsequent life of the individual by the 
imposition of an extraneous authority upon the will or deciding 
power of the soul in that period of life when it is easy to fashion 
the fate of the child.... Think of the tremendous superiority of 
the spiritual over the temporal power when once the former has 
obtained dominion of the soul, as measured by their great test — 
a comparison of the penalties which each one may inflict upon him 
who violates their respective commands. The one can kill the body, 
and that is all. The other can burn both body: and soul forever. 
Now, it is this latter proposition which is the secret of the Church’s 
power over the child taught in the parochial schools. 

“Tf this idea of Church authority should come to permeate 
the public school system, the parochial school would disappear.” 

The Blair Educational bill is long since dead, but its spirit 
still survives, as may be seen from ideas expressed in the letter 
quoted above, and that is, to destroy all religious education of 
children given by church-schools, and to supplant the same by the 
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teachings of the state-school. But what a monstrous idea! Is it 
imaginable that the free public school system can supplant the 
religious education of children in the parochial school? Is it really 
true that the foundation of Americanism and true Christianity lies 
in the free public school system? Or is it necessary to be more 
explicit? What does true Christianity imply? It is self-evident 
that Christianity pertains to Christ, and that nothing can be taught 
in regard to Christianity without teaching about Christ, His Per- 
son, His work, His redemption. Now, all we know of Christ is 
contained in the Scriptures of the Old and New Testaments, and 
therefore that which is taught of Christ, in teaching Christianity, 
must be what the Bible reveals concerning Him. But to whom has 
Christ committed the teaching of His Word? To the Church or 
the State? If to the State, then the State becomes a religious in- 
. stitution. But no, the State can never do such work; it does not 
belong to the State at all. Christ never committed it in any sense 
nor in any degree to the State. He committed it to the Church. 
He established the Church solely that this work, the teaching of 
true Christianity, might be performed among all people, the old 
as well as the young. 

Hence, while we have not a word to say against the public 
schools, we do say that the public school cannot give instruction 
in religion at all, much less can it give instruction in true Chris- 
tianity. And believing with all our hearts the religion we confess, 
it is more precious to us than life, and we must teach it to our 
children; and that it may be taught to them in a way to do them 
the most good, we establish and support our parochial schools. 

So doing, it does not follow that there is, or that there shall 
be, any conflict whatever between the Church and the State, or 
between Church authority and the authority of the State. The 
Church has its sphere, the State has its sphere also. These are 
totally separate and distinct from each other. The sphere of the 
Church is spiritual, and has to do with spiritual things only. The 
sphere of the State is temporal; it has to do only with temporal 
things, and never with things spiritual. To ascribe to the authority 
of the State matters which belong to the Church is just as bad 
as to place the authority of the Church over that of the State. It is 
evil, and continually increasing. — Northwestern Lutheran. 
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Governor Lowden Urges Young Men to Complete 
Their ' Education. 


(From the Educational Press Bulletin, September, 1917.) 





To OFFICERS AND PATRONS OF THE PUBLIC AND PRIVATE 
SCHOOLS : — 


War disturbs all human organizations. All are members of 
one body, and a shock to any part of ‘that body is a shock to the 
whole body; but some parts may feel it more keenly and suffer 
longer from it than others. It is wise statesmanship and sound 
patriotism which seek to distribute the shock so that no vital 
organ of society may be destroyed or permanently injured. It has 
happened in every war where high ideals and noble sentiments are 
at stake that schools and colleges have suffered most abrupt and 
permanent dislocations. It is to the teachers and the students in 
such institutions that the ideals involved make their first and 
strongest appeal, and it is they who are first to join the colors 
and go to the front. It is the doors of these institutions which are 
the first to be closed. It is the fires on the altars of learning which 
are first to die out. Those who are most confident that our cause 
in this war is a righteous one, and that it will be fought until that 
cause triumphs, are the very ones who are now anxious to avoid 
any serious disruption in our educational programs. They have 
discovered that these educational institutions are the really forma- 
tive and creative forces of the nation, and if destroyed or seriously 
injured, we shall suffer a great defeat whatever success may attend 
our arms. 

It is altogether fitting and proper that our schools and col- 
leges should be the centers of active, intelligent patriotism, and 
that their teaching should result in a quick and complete readiness 
of both teachers and students to prove their faith and conviction 
by any service or sacrifice required at the front. But however 
willing they may be to render such service, is it acting in the best 
interests of the nation to accept it? Of course, if it becomes 
necessary, every schoolhouse and college-building will be given over 
freely for hospital and arsenal, every teacher who will be accepted, 
and every student will be found in the lines of our defense. But 
is it in the best interests of the nation that such service be accepted 
until dire necessity demands it? Does not our best interest in this 
war, as well as in the reconstruction which will follow it, require 
that our education system shall not become demoralized? Instead 
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of closing our schoolrooms and laboratories, is it not better, even 
as a war policy, to open wider their opportunities? While some of 
the modern scientific methods of warfare seem more brutal and 
barbaric than those of primitive times, the only way to stop such 
misapplication of scientific knowledge is by more scientific knowl- 
edge. Our young men and women should be encouraged to finish 
their courses. Our nation does not want raw, unfinished products 
of any kind either on its fighting lines or in its factories. 

Moreover, the war must end some time. When that end comes, 
the great work of every nation will be to rebuild its destroyed or 
crippled institutions. - Of all our social institutions, education is 
the slowest and most difficult in its development. If it were simply 
to reconstruct our school- and college-buildings, the task were a 
quick and easy one. But to rebuild a teaching force with academic 
and pedagogic training and skill, to recreate a student-body with 
interest and application, is a work of a century. If education is 
to play its part in the reconstruction period, it should be preserved 
as nearly intact during the war as possible. 

Therefore, while placing the interests of the nation in the war 
above all others, let all in authority use their power to conserve in 
every possible way the interests of our educational institutions. 

sovernor Lowden has rendered a distinct service to secondary 
and higher education in this State by giving expression to a clear 
warning and exhortation on the imperative need of boys, and young 
men who are not called into the Government service, going forward 
with their high school and college education. 

The following is a copy of this forceful and commanding 
letter : 

August 20, 1917. 

Dear Mr. Biatr:— This war is making its heaviest draft 
upon the educated young men of the country. The reason is not 
far to seek. Modern warfare is based not alone upon physical 
strength, but upon the latest science and the highest efficiency in 
business organization. The demand for men of trained and dis- 
ciplined minds is great. A visit to one of the officers’ training- 
camps discloses the fact that it is the men of college-training who 
are being selected for the most responsible positions in the new 
National Army. When the work of reconstruction comes which 
must follow after the war, there will be an equally insistent demand 
for highly trained men to meet the new needs of peace. The entire 
social structure will be changed by this war. It will be a new world 
with which we shall have to deal at the close of this war. There 
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will be such a need and such an opportunity for the educated man 
as has never existed before. 

The highest duty of the young American now, doubtless, is 
to serve his country at the front. But, of course, a large number 
of our boys and young men are under military age, and of those 
who are not, a large proportion will be ineligible for military 
service. There is need that these boys and young men should, 
with greater zeal than ever before, go on with their high school 
and college work. They will thus serve their country best, and best 
help repair the wastage of this world-wide war. 

~ I sincerely hope that the enrolment in the high schools of the 
State this fall will be as large as possible. For with a large enrol- 
ment we shall be able to face the difficult period ahead of us with 
increased confidence. May I ask you to bring these considerations 
to the attention of the principals of the high schools of the State. 
I am, with great respect, 
Cordially yours, 
Frank O. Lowben. 





RKonferenszberidte. 





Die Gemifdte Winnebago- LehrerFonferen; 
tagte vom 25. bi8 3um 27. Marz in der fdhonen Stadt Manitowoc. 
€8 wurden fiinf praftijdhe und aiwei theoretijche Arbeiten ge- 
liefert. Ginige Arbeiten muften wegen der Wbrwejenheit etlicher 
Rollegen auf die nadite Konferengz verlegt werden. 

Su furzen Umrijjen lafje ich die verjdhiedenen Arbeiten er- 
jdjeinen. 

1. Serr Prof. B. Simmer$ von Manitowoc lieferte cinen Vor- 
trag iiber “Socialized Recitation”. Cr 3ecigte, da} nad) dicjer Me- 
thode die Schiiler den Hauptteil der Denfarbeit bejorgen. 

2. Nehrer W. Hellermann referierte iiber da8 Thema: “Correct 
and Incorrect Ways of Helping Pupils.” Die Befpredung war in- 
tereffant und [ehrreid. 

3. Rehrer Halleen hielt eine Leftion mit den RKindern der Ober- 
flajje iiber “The President and His Cabinet”. 

4. Lehrer Serrahn 3zeigte den Anwwefenden, wie fid) die neue 
Methode im biblijdhen Gefdhidtsunterridt, im Rirdenlied und im 
Rednen anwenden Tapt. 

5. Lehrer Sarmann behandelte da8 Lied: HO Welt, fieh hier 
dein Leben.“ 
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6. Srl. Gorn bejpracd mit den fleinen Rindern eine Fabel. 

7. Den Schluk der praftifden AXrbeiten madhte Srl. Schafer, 
indem fie eine biblijde Gejdicdte, ein Lejejtiicé und etlide Probleme 
im Rednen mit den Rindern de8 vierten Grades vorfiihrte. Bei 
Diejen Arbeiten wurde die neue Mtethode angewandt. 

Nachdem neue Wrbeiten verteilt und Dankbefdliiffe der Ge- 
meinde und den Ortslehrern fiir ihre Vtiihe votiert waren, vertagte 
fic) die Ronfereng mit Gebet, um, will’ Gott, im fommenden Herbjt 
in Briffion 3u tagen. W. Rohl hoff, Ser. 


Die Allgemeine Gemijdte Lehrerfonferenz von Minnejota 
und Dafota 

war vom 2. bis gum 5. Wpril in der gaftfreien evangelijd-lutherijden 
Gemeinde gu Chasfa, Minn., verjammelt. Die Ronfereng bejteht aus 
Lehrern der Wisconfin- und der Miffourijynode und erjtrect fich iiber 
Minnejota, North Dafota und einen Teil Canadas. Vierundadhtzig 
Lehrer und elf Lehrerinnen gehoren jegt gu diefer Ronferen3. Damit 
jedes Glied der jahrlicen Verjammlung beiwohnen fann, werden die 
Reijefojten gemeinjdaftlid) bejtritten. 

Sut einer eindructSvollen Rede zeigte Vorjiger Viigel, dak gerade 
Die chrijtliden Gemeindefchullehrer in der Lage jeien, in der Ergzie- 
hung Tiichtiges gu leijten, da fie ja das bejte Mtittel, Gottes Wort, 
gu diejem Swed in der Hand Hatten. 

&S waren Tage fleipiger Arbeit fiir die Ronferengglieder. 
Seh$ praftijdhe Leftionen wurden mit den Schiilern der verjdiede- 
nen Rlajjen abgehalten und dann von der Ronfereng bejproden, friti- 
fiert und danfend angenommen. Die Gegenjtande diefer Lehrproben 
waren folgende: ,Die Einfegungsworte vom beiligen Mbendmahl” 
(Bornede); “Long Division” (Pelzl); “A Lesson in Reading for 
Beginners” (%rl. Sperling); ,Die Emmausjiinger” (Gruber) ; 
»D Haupt voll Blut und Wunden“ (Ridter); “From the Battle of 
the Wilderness to Petersburg under Lee and Grant” (Wallmann). 
Much wurden der Ronfereng drei Referate vorgelegt. Lehrer ©. 
Stablfe behandelte da8 Thema: “Spelling in Our Schools.” Das 
gweite Referat wurde von Lehrer H. Bode vorgelegt und hatte als 
Thema: ,,.Wie erlangt man eine fehlerloje Wiedergabe de Memorier- 
jtoffes?” Die dritte Arbeit, von Lehrer Burandt angefertigt, hatte 
al8 Itberfdhrift: Wie wehrt man den Rindern da Vorfliijtern?“ 

Eine bejondere Freude wurde den Ronferenggliedern dadurc gu- 
teil, dak von der Fafultat de3 Lehrerjeminars 3u Seward wieder ein 
Vertreter entjandt worden war, namlicd) Serr Prof. S. Fehner. Er 











188 RKonferengberidte. 


hielt der Ronferenz stvei lehrreiche Vortrage. Die Themata, die er 
behandelte, waren: “Confederation and Constitution” jowie ,,Die 
Rolferwanderung”. Wud) war er bemiiht, paffende Wine fiir die 
Rehranjtalt 3u befommen und fleigiq um neue Schiiler gu werben. 
8 ijt gewif von grokem Segen, dak dergleiden Bejuche gemacht 
werden. Der Nugen, der durch folche Bejuche fiir Seminar und 
Lehrer erreicdht. wird, ijt ein vielfeitiger. Die RKonfereng bat Serrn 
Prof. H. Fehner, mit dem Lehrerfollegium gu Seward dod) darauf 
hinguarbeiten, dak die dortige Whiturientenflajje ein Zeugnis erbalte, 
das gleidbedeutend jet mit dem Diplom, das die Staatsjchullehrer 
befommen. 

Wm Mittwodabend fand ein Gottesdienjt ftatt. Herr Pajtor 
Rehwaldt hielt eine lehrreide Predigt, in der er bejonder$ die Herr- 
lichfeit de Lehrerberufs und die Widhtigfeit der chriftlidjen Gemeinde- 
fehule Lehrern und Gemeinde an$ Serg legte. Wn den Gottesdienjt 
fhloR jid) dann ein Orgelfongert an, in weldem Serr Prof. Reuter 
pon New Ulm mehrere Orgelnummern vortrug. Wer recht aufmert- 
fam war, hatte einen mufjifalijden Genuf, der ihm nicht oft geboten 
wird. Wabhrend des Orgelfongzerts wie aud) wahrend de$ Gottes- 
Ddienjtes trug der Lehrerdor unter Prof. Reuters Leitung paffende 
Chorjtiice vor. 

Sir Donnerstagabend war eine Unterhaltung vorbereitet worden, 
die in der Stadthalle abgehalten wurde, und 3u welder jedermann 3u- 
tritt hatte. Bofal- und Ynjtrumentalnummern wedjelten miteinander 
in paffender Weije ab. Wuch wurde eine patriotijde Rede gehalten. 
Cine Rollefte, die bei diejer Gelegenheit fiir das Rote Kreuz erhoben 
wurde, ergab die Gumme von $70. 

Die Wahl der Beamten hatte folgendes Ergebnis: Theo. Biigel, 
Vorjiger; G. Taggabk, Vizevorfiger; %. Burandt, Sefretar; W. Rowe, 
Hilfsfefretar; W. Friedrich, Dirigent; G. Maah3, Erfagmann. Dele- 
gat zur Wgemeinen Lehrerfonferen3: W. Yofeph; Erjakmann: CE. 
Wallmann. Die RKollegen Taggak, Stabhlfe, Bode, Bsrnece und 
Hoffmann rourden als Mitglieder de$ Komitees zur Verteilung der 
Wrbeiten erwablt. 

Rurz vor Sdluk der [egten Sigung nahm die Ronfereng folgen- 
den Lopalitatsbejdhluk in nadhjtehender Form einjtimmig an: 

“We, the members of this convention of Lutheran teachers, as 
citizens of the United States, are devoted to the cause of humanity, 
freedom, liberty, equality, and justice. We acknowledge allegiance 
to only one flag, one country, and one government — that of the 
United States of America. And we pledge our support to our Gov- 
ernment in all matters not contrary to Scripture.” 
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Nadhdem Dankbefdliiffe gefapt, neue Arbeiten aufgegeben, ein 
Ausflug nad der Zuderfabrif und den Siegelbrennereien gemadt und 
jonftige Gejdafte erledigt worden waren, fam die {dine Ronfereng 
am %reitagnadmittag gum Wbjdlup. 

or. Burandt, Sefretar. 


Jmmanuels-RKonferenz des Zentral-Yllinvis-Diftrifts. 

Die Lehrerfonferenz de8 Zentral-Yllinois-Dijtrifts tagte vom 
3. bi8 gum 5. Upril in der Schule deS Rollegen Ymmanuel RKajpar 
gu Peoria, Sl. Salt jamtliche Lehrer und Lehrerinnen des Dijtrifts 
waren antwejend. Erodffnet wurde die Verjammlung mit Gejang, 
Verlejung eines paffenden Schriftabjdhnitts und mit Gebet. Nach- 
dem nun Rollege A. H. Biilkingslowen feine lehrreide und ermun- 
ternde Erodffnungsrede verlejen hatte, organifierte fic) die Ronfereng 
durd) die Wahl der Beamten mit folgendem Ergebnis: Vorjiger: 
Ss. M. Grog und W. W. Erdmann; GSefretare: Georg Wlpers und 
Adolf Maurer; Beridterjtatter fiir die Tagesprejje: J. F. Riicélos. 

Su den Sigungen wurden fiinf febr intereffante und lehrreicde 
WArbeiten vorgetragen, und die fid) daran jdlieBenden Disfuffionen 
waren iiberaus nugbringend fiir den Schulmann. Die RKonfereng 
votierte aud) allen Referenten einen hergliden Danf fiir ihren Fleip. 

Die Arbeiten, die befproden wurden, waren folgende: “Circu- 
lation of the Blood” (Rollege Lorenz); ,Gruppierung der Gegen- 
jtande fiir die erften vier Yahrgange unjerer Gemeindefdhulen fiir 
den Anjdauungsunterricdt” (Rollege Drogemiifller); ,Das Spiel ein 
widtiger Faftor in der Erziehung, mit Wngabe von Spielen” (Rollege 
Erdmann); Das erfte Sduljabr” (Prof. Engelbrecht); “School- 
room Hygiene” (Public School Nurse, Peoria, IIl.). 

Sn den Sigungen bejdhaftigte man fic) auperdem mit Gejdafts- 
jadjen und Rajualfragen. Ganz befonders wurde dariiber geredet 
und beraten, wie wir uns als driftlicde Qehrer und als gute Biirger 
in Diefer ernjten RriegSszeit verhalten follen. Bei diejer Gelegenheit 
wurde aud) ein Lovalitatsjdreiben verabfagBt von einem 3u diejem 
Swede ermwablten Romitee. Diefe Lovyalitatsbezeuqungen wurden 
dann in den tagliden Seitungen von Peoria verdffentlicdht. 

Die folgenden °Arbeiten rwurden fiir die nadite Verfammlung 
fejtgefegt: “Catechization on Prayer” (Rollege Rnuth); “A Lesson 
in Long Division for Fourth Grade” (Rollege Dautenhahn); ,,€ine 
Religionsftunde im erjten Sduljahr’ (Rollege Wib. Scheer); “A Les- 
son in Drawing” (Rollege Charlé) ; “Source and Control of Waste 
of Energy and Time in the Schoolroom” (Rollege Schafer) ; 
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“A Lesson on Compound and Complex Sentences” (Rollege Saltje) ; 
“A Paper on Psychology” (Rollege Poll). 

Die Ronfereng flo ihre arbeitSvollen und fegenSreiden 
Sikungen mit dem Liede Nr. 2: ,,Aeh bleib mit deiner Gnade” und 
mit Gebet. 

Die CEinladungen von den Rollegen Poll und Schroder aus 
Danville, dak fich die Ronfereng da8 nadjte Mal in ihrer Gemeinde 
verjammle, tourde mit Dank angenommen. Wdolf Maurer. 


Die Rod River-LehrerFonferens 

hielt ihre Sahresfigung vom 3. bis gum 5. April gu Mayville, Wis. 
HIS willfommene Gajte waren die Herren Pajtoren R. Schroth und 
Chr. Meyer fowie Serr Schulvorjteher Quandt antwejend. Legterer 
geigte fid) von einer befonders freundlicen Seite, indem er eine Rijte 
woblduftender Raudrollen fpendete. Yn fedh3 Sikungen wurden 
fedh3 WArbeiten, vier praftijde und aiwei theoretijde, vorgelegt und 
befprodjen. ehrer Chr. Roddiger jun. behandelte mit den Schiilern 
die Gejdidte von der ehernen Sdlange; Rollege Rhode: “Home 
Geography”; Rollege Nicfel: ,,Die Lehre von den guten Engeln“; 
Rollege GerSmehl: “Punctuation.” Chr. Rddiger sen. referierte 
iiber den Smperativ und der Vorfiger (Reim) iiber Swed und Biel 
de8 Schulunterridts. 

Am gweiten Ronferenstag war un$ abends freier Cintritt 3u 
einer vom Gemeindedhor veranftalteten Unterhaltung gejtattet. Xuper 
aiwei Dialogen enthielt da8 Programm Lauter Vofal- und Bujtrumen- 
talmufif, meijterhaft ausgefiihrt. 

Die nadjten Sigungen finden, will’s Gott, vom 23. bis gum 
25. April gu Suneau jtatt. olgende Arbeiten find auf dem Pro- 
gramm: Braktifde mit Schiilern: MRatedheje iiber die bojen 
Engel (Oberdiec); Pajjionsgefdicdte, jummarijd (Rhode); “Bird 
Lesson” (Hanjen); “The Comma” (GerSmebhl); “Primary Di- 
vision” (Lehrerin in Horicon) ; “Object Lesson” (2. T. von Huftis- 
ford); ,,Borrede gum Baterunjer fiir Unterflajjen’ (Lehrerin in 
Clyman). Theoretijde: ,Bwe und Ziel de3 Schulunterricdhts” 
(Sortlebung, Reim); ,,Qndifativ und Ronjunftiv” (Rddiger sen.) ; 
was fann ein Lehrer mit Recht von den Gemeindegliedern fordern ?” 
(Sohn); ,,Wie befdhaftigt man die Anfanger?” (Fri. Mt. Gallig) ; 
“Teaching Spelling in Ungraded Schools” (Chr. Roddiger jun.) ; 
“How to Prepare Pupils for a Composition Outline” (Reim) ; 
,Sdhulftrafen” (Oberdiec); “Selections of Composition Outlines 
for Lower Grades” (Qicfel). Chr. Rodiger sen. 
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Vom 17. bis gum 19. Bult fol laut Bejdlujjes vom legten 
Nahr die Wgemeine Lehrerfonfereng wieder in Sigung treten, und 
gwar wie bisher im Rebrerfeminar 3u River Foreft, weil bequem 
und angenehm gelegen. 8 ijt aber auSgefdlojjen, dak wir in 
Diejem Yabhr bei einer der umliegenden Gemeinden Einquartierung 
juden fonnen. Go bleibt un$ nur die eine Mioglidfeit, daR wir 
im Seminar jfelbjt Quartier und Befdjftigung finden. Betten, 
Matragen und Bettiicher find reidlid) vorhanden. Fiir Kopffifjen, 
Handtucd) und Seife hatte jeder felbjt Sorge gu tragen. €8 fame 
dann Quartier famt Befdjtiqung fiir die Dauer der Konfereng jeden 
Ronferengbefuder auf hochftens $2.00 gu ftehen. Cingelne Mabl- 
zeiten fonnten fiir 20 biS 35 Cents geliefert werden. Dies alles 
natiirlic) porausgefegt, daR eine geniigende Anzahl der Rollegen 
fid) einjtellt. Die Wusfidt, auf ein paar Tage einmal wieder das 
alte. Studentenleben hervorguzaubern, follte gewik jeine Wirfung 
nidt verfeblen. 

Doch, follte bejonderer Umitande wegen die Ronfereng in diefem 
Sabre nidt ausfallen? 

Lieber Rollege, find e8 nicht gerade dieje befonderen Umiftande, 
dieje jchiweren Zeiten, in denen wir leben, die eine jolde Ronjfereng 
befonder$ rwiinjdenSwert madden? Treten nidt gerade in diefen 
Tagen Fragen von fo allgemeiner und weittragender Bedeutung an 
un$ eran, Fragen, welde die Exijteng unjerer Schulen, die deutjde 
Sprade in denjelben, Patriotismus uf. betreffen, dak wir mit 
Sreuden die Gelegenheit begriifen jollten, un$ in einem fo weiten 
Rreife der Rollegen 3u beraten? 

Erwage dies mit deinen Spegialfollegen, befprich e3 in deiner 
Lofalfonferenz und arbeite dabin, daB unfere Wigemeine Ronferens 
in diefem Sabre recht zablreid) befucht werde, und dak, wo mioglich, 
alle Teile unjer$ weiten Gebiets vertreten find. Sorge aud) dafiir, 
dap Urbeiten iiber angeregte und andere Themen vorbereitet werden. 
Lap dich die Fleine Miihe nicht verdrieken, mit dem Untergeidneten 
in Rorrejpondengz gu treten, damit ein redjt reidjhaltiges, interef- 
jante3 Programm zujtande fommt, ein Programm, in weldem beide 
Spraden nad) Gebiihr beriicjidtigt werden. 

Wichtig ijt aber vor allem, da fich die Rollegen rechtzeitig an- 
melden, und ,,rechtzeitig’ mu dieSmal heifen bor dem 15. Juni. 
Naufen bi8 dahin nicht geniigend Anmeldungen ein, jo muk die Ron- 
fereng abgejagt werden. 

Anmeldungen find gu ridten an 
D. §. Rufd, Vorfiger. 
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Literarijdes. 


Der HErr ijt Gott! Von W. Ssh midt, Verfaffer von ,,Sieghardus”, 
/Uthelburga”, ,Ramuldu”, ,Durdh Luther befreit” uf. Lu- 
theran Book Concern, Columbus, O. 1917. rei3: $1.00. 
3u begiehen bom Concordia Publishing House, St. Louis, Mo. 


Der Autor der obigen Ergahlung, W. Schmidt, ijt durd) die von ihin 
friiher verfagten Biidfer den Lefern des ,,Schulblatts” gewif, befannt. 
»Der HErr ift Gott" ift ein miirdiges Seitenftiié gu den andern von ihm 
gefdriebenen [ehrreicden Grgahlungen. Auf der einen Seite werden die 
Leidenjdaften de$ natiirliden Menfdjen, die Getwalt der heidnifden Gigen- 
priefter, der fcjredlide Wherglaube unter den Naturvilfern, der Giben- 
Dienft ujiv. in ihrer Wbfcheulichfeit dargeftellt, auf der andern Seite aber 
auch die Macht de Wortes Gotte3, wie c3 eine Kraft ift, feliq gu machen 
alle, die dDaran glauben, fotvie die aus dem Glauben flieRenden Tugenden 
der Kinder Gotte3.. Der Cinband de3 Buches ift gefehmadvoll. 

W. C.K. 


—_—_—_—_ or -O ror 


Konferenzanzeige. 

Die Konfereng der Lehrer von St. Louis und Umgegend verjaminelt 
jich, mill’$ Gott, vom 1. bis gum 3. Yuli in der Halle der Vethaniagemeinde 
gu St. Louis, Mo. Anmeldungen fiir Nachtquartier und fiir Mittagstifd 
find gu ridten an Lehrer H. 3. H. Papfe, 3648 Natural Bridge Ave... 
St: Louis, Mo. BW. Wegener, Borjiver. 
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Altes und Ueues. 


Die gréfte Kirdenorgel in unferm Lande befindet fic) in der Em- 
manuel Church an der Netwburh-Strake in Bofton. CErbauer derfelben 
find die Gebriider Cafavant. Der Organift ijt W. Lynwood Farnam, cin 
hervorragender Spieler. tiber die Groige der Orgel heift eS im Diapason, 
einem Fadblatt fiir Organiften: “The instrument consists of three com- 
plete organs-—a chancel organ of seventy speaking stops (3,991 pipes), 
a gallery organ of sixty-two speaking stops (3,532 pipes), and a chapel 
organ of five stops (271 pipes), all played from the console in the chancel 
either separately or in combination. The total number of pipes is 7,794. 
There are 137 speaking stops (of which fourteen pedal stops are entirely 
borrowed ), 60 couplers, and 4 tremulants, making a total of 201 registers.” 

M. &. 
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GCingegangen fiir die nene Anlavrgel. 
Concordia Young Men’s Society, Milwaukee, Wis., $25.00. @riiher 
quittiert: $431.96. Total: $456.96. HSerglicen Dank! 
Alb. S Miller, Shabmeitfter. 








